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Communicating and Representing Formative Self-Assessment 
 

I am able to …  How am I doing …  

 

… write a solution that 

shows my steps and gives 

reasons for my steps.  

… provide a variety of 

methods to my answer. 

 

 

 
Explain: 

… describe my thinking 

with words, algebra, 

diagrams, graphs, and/or 

other forms. 

  

 
 

Explain:  

 ... use relevant mathematical 

vocabulary and language 

when describing my 

thinking with others in my 

group. 

 

 
 

Explain: 

… offer my ideas without 

fear and persevere in 

communicating my ideas 

with others. 

   

 
 

Explain:  

Reflection 

During this activity, what did I do well with regards to mathematical communication and 

representation? 

 

 

  

Based on this activity, what would I like to improve on with regards to mathematical 

communication and representation? 

 

 

 

  

Student Self-Assessment: 

Grading or evaluation is intentionally absent from this template, as it can have a negative impact 

on student honesty and sincerity in completing this assessment. The primary purpose behind this 
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assessment is to provide an opportunity for students to reflect on their own competency around 

communicating and representing and to give value to this in a classroom setting. The value 

comes through in the time devoted to the activity itself, and also in how the teacher decides to 

include these assessments in the reporting of student progress. 

 

Teacher Use: 

The following template is for teacher use only. After students self-assess a number of times over 

the course of a term, teachers can use this proficiency scale to code the student’s assessments and 

notice growth.  

 

Emerging Developing Proficient Extending 

The student indicates 

multiple areas that 

need growth, but is 

not able to describe 

an awareness or a 

plan for that growth. 

The student indicates 

and is aware of many 

areas that require 

growth. 

The student indicates 

one or two areas that 

require growth and 

articulates a plan for 

growth. 

The student is fully 

meeting in all areas 

and is still able to 

articulate a plan for 

continued growth. 
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